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STATEMENT OF PURPOSE 

 
Health is a state of physical, mental and social well being, not merely the absence of disease. Health is dynamic and always changing. It is 
influenced by one’s heredity, environment and personal care. The health education program at Parsippany-Troy Hills is aimed at favorably 
influencing knowledge, attitudes and practices relating to the individual, family and community. In our program we will attempt to take the 
scientific facts and incorporate them into meaningful and understandable practices to provide healthful living. In addition, we strongly emphasize 
prevention measures to maintain one’s optimum mental and physical health. 

 
 
The revised curriculum aligns with the 2014 New Jersey Student Learning Standards for Health, Physical Education, Technology, and 21ST Century 
Life and Careers. 
 
 
Modifications and Adaptions: For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff 
should refer to the following link – http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with 
Individual Education Plans (IEPs) must adhere to the recommended modifications outlined in each individual plan. 
 

 
 
 
 
 
 
 
 
 
 
 
 

http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf
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BOARD POLICY 
Pursuant to N.J.S.A. 18A:35-47, any child whose parent or guardian presents to the school a signed statement that any part of instruction in 
Health, Family Life education or Sex education is in conflict with his conscience or sincerely-held moral or religious beliefs shall be excused from 
this portion of the course. 

 
The material in this course of study has been reviewed and revised by Central Curriculum Planning Committee (CCPC) and the Board of Education 
prior to consideration for approval. 

 
In compliance with New Jersey Department of Education and New Jersey Legislative Statutes, Parsippany has included grade level curricula in the 
following subject areas: 

1. Accident Prevention/Fire Prevention (N.J.S.A. 18A:6-2) 
2. Bullying Prevention Programs (N.J.S.A. 18A:37-17) 
3. Cancer Awareness (N.J.S.A. 18A:40-33) 
4. Domestic Violence Education (N.J.S.A. 18A:35-4.23) 
5. Drugs, Alcohol, Tobacco, controlled Dangerous Substances, and Anabolic Steroids (N.J.S.A. 18A 40A-1) 
6. Gang Violence Prevention Bill (N.J.S.A. 18A:35-4.46) 
7. Health, Safety, and Physical Education (N.J.S.A. 18A:35) 
8. Lyme Disease Prevention (N.J.S.A. 18A:35-5.1) 
9. Stress Abstinence (N.J.S.A. 18A:35-4.19-20) 

10. Suicide Prevention (N.J.S.A. 18A:6-111) 
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THE LIVING CURRICULUM 

Curriculum guides are designed to be working documents. Teachers are encouraged to make notes in the margins. Written comments can serve as 
the basis for future revisions. In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the 
classroom and to work collaboratively to develop recommendations for curriculum reforms as needed. 

 
 
 
 
 
 
 
 

AFFIRMATIVE ACTION 

During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, 
national origin, or creed. Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the 
texts and the instruction inherent in this course. 
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COURSE GOALS 

This course is an integration of problem-solving skills, decision-making, critical thinking, communication, and literacy as they apply to real-life 
situations for the students’ mental, physical and social well-being. 

The student will: 
1. learn and apply health promotion concepts and skills. 
2. apply health-enhancing personal and interpersonal life skills. 
3. make healthy decisions as they pertain to alcohol, tobacco, and other drugs and medicines. 
4. apply concepts relating to family, peer and interpersonal relationships for a healthy lifestyle. 
5. learn the biological, social, cultural and psychological aspects of human sexuality and family life. 
6. use goal-setting and decision-making skills to enhance health. 

 

APPROACH TO INSTRUCTION 

The purpose of education is not to impose upon students a rigidly defined set of values. However, a free society requires an understanding of, and 
conduct based upon, accepted moral and ethical values. As an individual exercises free choice, he/she should be morally responsible; the two are 
inseparable. 

 
It must be assumed that education is a process which fuses meaning and purpose. Education transcends the classroom. The ethical and aesthetic 
values which have nurtured us have made possible our education and our freedom. Therefore, as instruction helps students find values, every 
effort should be made to encourage them to seek out discussion, to gather information and to make commitments based upon responsible  
decision making. 

SEQUENCE OF INFORMATION 
 

The Health for Life curriculum in sequential presentations will develop the student’s understanding of good health practices. Concepts which are 
introduced at early grade levels are expanded and enhanced as students progress through the grades, leading to comprehensive understanding of 
the reasons for and approaches to optimum health. 
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EVALUATION / ASSESSMENT 
 

Students are assessed based on the following: 

 
Class worksheets 10% 

 
Journal Responses 20% 

Prompted journal entries 
Open-ended responses 
Reflection 

 
Observation Checklists 10% 

 
In-Class Assignments 30% 

Projects 
Group work 

 
Anecdotal Records 10% 

 
Class Participation 20% 
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BENCHMARK ASSESSMENTS 
 
 

Separately, we assess students to gauge progress and inform instruction.  Benchmark assessments for students in grades K 
through 5 are administered each trimester. 
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PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS 
COURSE PROFICIENCIES 

 
Course: PEH100 Title:  HEALTH – GRADE 1 

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student 
Learning Standards, the following are proficiencies required for the successful completion of the above named course. 

 
The student will: 

 
1. define and demonstrate healthy choices and self-care practices in relation to wellness. 
2. identify and locate body organs and parts. 
3. sort foods according to food groups/sources. 
4. explain what information can be found on food and product labels. 
5. differentiate between communicable and non-communicable diseases. 
6. determine how feelings and stress can affect health and wellness. 
7. explain and demonstrate safety practices in and outside of the home. 
8. explain simple emergency procedures, including getting help and calling 911. 
9. distinguish between “good” and “bad” touch and what to do in that situation. 
10. identify safety procedures associated with pedestrian, bicycle and traffic safety. 
11. explain that all human beings have basic needs including food, water, sleep, shelter, clothing and love. 
12. recognize various emotions and ways to express them. 
13. identify causes of conflict and demonstrate appropriate and effective conflict resolution strategies. 
14. demonstrate effective communication and listening skills. 
15. identify and explain the steps in and influences on effective health decisions. 
16. develop a wellness goal and explain why setting goals is important. 
17. explain that character is reflected by the way a person thinks, feels and acts. 
18. participate in a class or school service activity. 
19. illustrate how community helpers and healthcare workers contribute to personal and community wellness. 
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Proficiencies (continued) 
 

20. identify different kinds of medicines and the rules for safe and appropriate use. 
21. explain how medicines can be helpful and harmful, and that appropriate use can help keep people healthy. 
22. define drugs and give examples of how drugs can be abused. 
23. explore how tobacco use can impact the health and environment of both the smoker and non-smoker. 
24. identify substances that should never be consumed or inhaled such as glue, poisons and cleaning fluids. 
25. recognize that an individual may have difficulty controlling their use of alcohol, tobacco and other drugs, but there are ways to get help. 
26. identify different kinds of families and explain how families differ for many reasons. 
27. define “friendship” and explain that friends are important throughout life. 
28. explain the physical differences and similarities of the genders. 
29. explain the factors that contribute to a mother having a healthy baby. 
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I. PERSONAL GROWTH AND DEVELOPMENT 
Essential Question(s): a)   What are the consequences (especially unforeseen) of our choices in terms of wellness? 

b)   What causes optimal growth and development? 

Enduring Understanding(s): Current and future personal wellness are dependent upon applying health-related concepts and skills in everyday lifestyle 
behaviors. 

PERSONAL GROWTH AND DEVELOPMENT 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given 
when appropriate 

 

1. define and demonstrate 
healthy choices and self-care 
practices in relation to 
wellness. 

2.1.2.A.1 8.1.2.A.1 
8.1.2.A.2 
8.1.2.A.3 
8.1.2.A.4 

• illustrate a healthy choice and 
self-care booklet created in 
class. Then publish booklet to 
share. 

 
• enter their personal journal re- 

sponses in the “Healthy Choice 
Booklet.” 

 
• chart daily health habits using a 

chart/template on the computer 
prepared by the teacher. 

Teacher observation 
 
 
 

Journal entry reviewed using 
teacher-developed criteria 

 
 
 

Chart reviewed using teacher- 
developed criteria 

 
 
 
 
 
 
 
 
 
 

See District 
Technology Scope and 
Sequence 

2. identify and locate body organs 
and parts. 

2.1.2.A.2  • working in small groups and 
using a skeleton puzzle, 
assemble a skeleton. They will 
place the puzzle piece of a major 
body organ (heart, lung, 
stomach) on their skeleton. A 
classroom model will be 
provided. 

Teacher observation Students can point to 
general locations of 
organs and name 
them. 



11 
1PEH00  HEALTH – GRADE 1 

 

 

II. NUTRITION 
Essential Question(s): What makes food healthy? 

Enduring Understanding(s): There are many short- and long-term health benefits and risks associated with nutritional choices. 

NUTRITION 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

3. sort foods according to food 
groups/sources and identify 
both healthy and unhealthy 
foods. 

2.1.2.B.1 
2.1.2.B.2 

 
 
 
 
 

8.1.2.A.4 
 

8.1.2.B.1 

• make a class chart identifying five 
food groups listing foods from 
each group using a teacher- 
prepared spreadsheet-template. 

• create a collage food plate. 
• create food group flashcards. 
• plan a healthful meal using five 

food groups and discuss what 
they chose and why it is healthy. 
Use the computer to generate a 
pictorial, healthy meal. 

• make a sample food plate to 
bring home. 

• bring in snacks from home and 
examine their snacks for food 
group/source. 

Evaluate activities based on the 
guidelines developed in class 

 
 
 
 
 
 
 
 
 
 

 
Self-assessment using class- 
developed criteria 

See District 
Technology Scope and 
Sequence 

 
ChooseMyPlate.gov 

4. explain what information can be 
found on food and product 
labels. 

2.1.2.B.2 
2.1.2.B.3 

 • working in small groups and 
using enlarged food labels, in- 
vestigate the nutritional content 
and serving size of each food. 
Class discussion and input from 
each group will be noted. 

Teacher observation Teacher supplies small 
groups with enlarged 
food labels 
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4. (continued)   • review food labels of three foods 

and write a number on each label 
showing the amount of fat per 
serving. Students will place the 
labels in order from most fat to 
least in a serving. 

Evaluate activity based on 
criteria developed by teacher 
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III. DISEASES AND HEALTH CONDITIONS 
 

Essential Question(s): To what extent can we keep ourselves disease free? 

Enduring Understanding(s): Current and emerging diagnostic, prevention, and treatment strategies can help people live healthier and longer than ever before. 
 

DISEASES AND HEALTH CONDITIONS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

5. differentiate between 
communicable and non- 
communicable diseases and 
discuss their common 
symptoms. 

2.1.2.C.1 
2.1.2.C.2 

 • through a brainstorming activity 
with the class, generate a list of 
communicable diseases and non- 
communicable diseases and 
create a class chart. 

 
• participate in a discussion with 

the school nurse regarding 
common communicable 
diseases, their symptoms, and 
ways to prevent their spread. 

Assessed by teacher for com- 
pleteness 

 
 
 
 

Class discussion on causes and 
symptoms of communicable 
and non-communicable 
diseases 

Communicable: 
• Strep Throat 
• Chicken Pox 
• Measles 
• Influenza 

 
Noncommunicable: 
• Lyme Disease 
• Asthma 
• Diabetes 
• Heart Disease 

6. determine how feelings and 
stress can affect health and 
wellness. 

2.1.2.C.3 
2.1.2.E.3 

 • draw a picture of different 
feelings on cards. 

 
• discuss feelings that make them 

feel happy and how positive 
feelings impact health. 

Teacher observation  
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IV. SAFETY 
Essential Question(s): What is the difference between healthy and unhealthy risks? 

Enduring Understanding(s): Being consistently aware of the environment and taking safety precautions can reduce the risk of injury to oneself and others. 

SAFETY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

7. explain and demonstrate safety 
practices in and outside of the 
home. 

2.1.2.D.1 8.1.2.A.4 • be divided into four groups, each 
group being assigned one letter 
from the word safe.  Students 
will write an acrostic poem using 
the letters S A F E. 

• use word processing software to 
produce a finished product. 

• form groups to answer question, 
“What do you do to prepare to 
play outdoors?” 

Project assessed for accuracy 
and completeness using estab- 
lished criteria 

 
 
 
 
 

Teacher assesses group re- 
sponses for completeness and 
understanding 

See District 
Technology Scope and 
Sequence 

8. explain simple emergency 
procedures, including getting 
help and calling 911. 

2.1.2.D.4  
 
 
 
 
 

8.1.2.A.4 

• act out how they would dial for 
help on the phone, one student 
asking vital questions and the 
other providing the information 
(reverse roles). 

• create an emergency card to take 
home using a computer 
template. 

Teacher observation 
 
 
 
 

Assessed against teacher model 

 
 
 
 
 
 

See District 
Technology Scope and 
Sequence 
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9. distinguish between “good” and 

“bad” touch and what to do in 
that situation. 

2.1.2.D.2  • through role-play activities, act 
out a scenario that includes a 
student encountering a “bad” 
touch, e.g., pushing, shoving. 

 
• write three sentences telling what 

they would do in a “bad” touch 
situation. 

 
• through dramatization, practice 

telling someone not to touch 
them by expressing their 
feelings. 

 
• draw a picture depicting a “good” 

touch that shows caring and 
kindness. 

Class review 
 
 
 
 

Teacher assesses for accuracy 
 
 
 

Teacher observation 
 
 
 
 

Teacher assesses drawing for 
understanding 

Guidance counselor 

10. identify safety procedures 
associated with pedestrian, 
bicycle and traffic safety. 

2.1.2.D.3  • listen to a variety of safety 
scenarios and explain orally if the 
scenario is missing a safety 
consideration. 

• participate in the bus safety drill. 

Teacher observation 
 
 
 

Teacher observation 
Class discussion 
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V. SOCIAL AND EMOTIONAL HEALTH 
 

Essential Question(s): How can you learn to like yourself and others? 

Enduring Understanding(s): Developing self-esteem, resiliency, tolerance, and coping skills support social and emotional health. 
 

SOCIAL AND EMOTIONAL HEALTH 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

11. explain that all human beings 
have basic needs and wants 
including food, water, sleep, 
shelter, clothing and love. 

2.1.2.E.1 
2.1.2.E.2 

 • using a picture clue activity, place 
the word “need” under the 
pictures that depict human 
needs and “wants” under the 
pictures that depict human 
wants. 

Worksheet assessed for 
accuracy 

 

12. recognize various emotions and 
ways to express them. 

2.1.2.E.3  • look through a magazine, cut out 
pictures of people who show 
feelings of “happy,” “sad” and 
“angry,” and glue the pictures to 
an  emotion chart 

 
• create a journal entry discussing 

their emotional feelings. 

Class discussion 
 
 
 
 
 

Journal response 

Provide emotion cards 
for students to choose 
from each day and 
describe 
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13. identify causes of conflict and 

demonstrate appropriate and 
effective conflict resolution 
strategies. 

2.1.2.E.2  • answer open-ended questions 
relating to a teacher-selected 
reading. 

 
 
• draw a picture of how they could 

show anger in a healthy way. 
 
• draw a picture to show how they 

feel after talking things out. 

Class interaction 
 
 
 
 

Teacher evaluation for under- 
standing 

 
Peer assessment (analyze each 
student’s drawing and rate it 
either with a  or a  

Read a selected 
children’s book 
relating to bullying and 
friendship. 

 
“I” message usage 
during conflicts. 

 
Student will give good 
character award to 
some-one showing 
good character and 
give reasons why. 
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VI. INTERPERSONAL COMMUNICATION 
 

Essential Question(s): How do I learn to stand for and communicate my beliefs to others? 

Enduring Understanding(s): a) Making good health decisions requires the ability to access and evaluate reliable resources. 
b) Effective communication skills enhance a person’s ability to express and defend their beliefs. 

 
INTERPERSONAL COMMUNICATION 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS Tech 

Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

14. demonstrate effective com- 
munication skills. 

2.2.2.A.1  • role play various scenarios. Assessed by teacher-established 
criteria 

 
Video tape assessment 

Express needs, wants, 
and feelings in health 
and safety related 
situations. 
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VII. DECISION-MAKING AND GOAL SETTING 
 

Essential Question(s): a) Why might people make poor health decisions? 
b) In order to achieve lifetime wellness, what should I plan for? 

Enduring Understanding(s): Decision-making can be affected by a variety of influences that may not be in a person’s best interest. 
 

DECISION-MAKING AND GOAL SETTING 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

15. identify and explain the steps in 
and influences on effective 
health decisions. 

2.2.2.B.1 
2.2.2.B.2 
2.2.2.B.3 

8.1.2.A.4 • create a chart on the computer 
listing six steps in making “wise” 
decisions. 

• through a brainstorming activity, 
create a list of available sources 
of help in the community. 

• working in small groups, create 
food ads for healthful foods. 

Teacher checklist 
 
 

Class discussion 
 
 

Class project assessed by 
students’ self-assessment, and 
peer assessment 

See District 
Technology Scope and 
Sequence 

16. develop a wellness goal and 
explain why setting goals is 
important. 

2.2.2.B.4  
 
 
 
 
 
 

8.1.2.A.4 

• identify and apply the four steps 
in setting health goals: 
1. name what you want to do 
2. make a plan 
3. keep track of it 
4. tell how you did it 

• create a goal chart, set a goal, and 
fill-in as you complete each step. 
Use the computer as a tool to 
create the template/chart. 

Establish goals for health goals 
based on teacher-developed 
criteria 

 
 
 
 
 
 
 
 

See District 
Technology Scope and 
Sequence 
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VIII. CHARACTER DEVELOPMENT 
 

Essential Question(s): a) How are character and health related? 
b) What aspects of our character can be changed? 
c) To what extent do outside influences shape values? 

Enduring Understanding(s): Character can be developed and supported through individual and group activities, the influence of positive role models, and 
involvement in community service. 

 
CHARACTER DEVELOPMENT 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS Tech 

Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

17. explain that character is 
reflected by the way a person 
thinks, feels and acts. 

2.2.2.C.1  • role-play good character traits, 
have class identify a trait and 
explain why or why not it 
exemplifies good character. 

 
• create a “Good Character” book 

and illustrate. 

Role-play assessed by teacher 
for accuracy 

 
 
 

Students discuss and self-assess 
book 
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IX. ADVOCACY AND SERVICE 
 

Essential Question(s): How can you inspire others to address health issues? 

Enduring Understanding(s): Leadership and advocacy to promote personal and community wellness can impact the immediate community and society as a 
whole. 

 
ADVOCACY AND SERVICE 

 
PROFICIENCY / OBJECTIVE 

 
NJSLS NJSLS Tech 

Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

18. participate in a class or school 
service activity. 

2.2.2.D.1  • participate in a school or grade 
level service project related to 
a current community and/or 
global need. 

• write about how participating 
in a class or school service 
activity impacted them. 

Journal entry Students choose one 
good deed to do a 
day/week. 

 
Students write about 
how the project made 
them feel. 
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X. HEALTH SERVICES AND INFORMATION 
 

Essential Question(s): Where do I go to access information about good health? 

Enduring Understanding(s): There are numerous health professionals and programs that provide a variety of services. Not all are created equal. 
 

ADVOCACY AND SERVICE 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

19. illustrate how community 
helpers and healthcare 
workers contribute to 
personal and community 
wellness. 

2.2.2.E.1  • design an award for someone who 
helped them with a problem. 

 
• create thank you notes for health 

helpers in the 
community/school. 

 
• through pictures, record in their 

Health Journal how they felt 
after they were helped. 

 
• play a picture/word match game 

to identify health helpers in the 
community and their roles. 

Student-created projects 
assessed for understanding by 
the teacher and peers 

 
 
 
 
 
 
 
 
 

Assessed with teacher- 
established criteria 

 
 
 
 
 
 
 
 
 
 
 
 
 

Match and explain the 
helpers role. 
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XI. MEDICINES 
 

Essential Question(s): How do I determine whether or not a medicine is effective and appropriate? 

Enduring Understanding(s): Medicines must be used correctly in order to be safe and have maximum benefit. 
 

MEDICINES 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

20. identify different kinds of 
medicines and the rules for 
safe and appropriate use. 

2.3.2.A.2  • brainstorm in small groups, come 
back and create a class list of safe 
ways to use medicine. 

• create a class list of various types 
of medicines, both over-the- 
counter and prescriptions. 

• draw pictures of ways they stay 
safe around medicine. 

• act out situations in which they 
refuse to take someone else’s 
medicine. 

Class discussion 
 
 

Compare student list to 
teacher-developed list 

 
 
 
 

Role-play assessed for under- 
standing 

 

21. explain how medicines can be 
helpful and harmful, and that 
appropriate use can help keep 
people healthy. 

2.3.2.A.1  • create their own warning labels 
for medicine. 

• write on an index card four ways 
medicine can help keep people 
healthy. 

Assessed with teacher- 
established criteria 
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XII. ALCOHOL, TOBACCO AND OTHER DRUGS 
 

Essential Question(s): a) Why do people choose to use alcohol, tobacco and other drugs when they are aware of the detrimental effects? 
b) How do I make the right decisions in the face of peer, media, and other pressures? 

Enduring Understanding(s): Research has clearly established that alcohol, tobacco, and other drugs have a variety of harmful effects on the human body. 
 

ALCOHOL, TOBACCO AND OTHER DRUGS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given 
when appropriate 

 

22. define drugs and give 
examples of how drugs can be 
abused. 

2.3.2.B.1  • brainstorm and list examples of 
drugs they have heard about. 
Using the list of drugs the students 
have identified, they will 
categorize harmful and illegal 
drugs creating a classroom chart. 

• create an anti-drugs ad (poster). 

Teacher assesses for accuracy 
and completeness 

 
 
 
 
 

Project assessed for 
completeness 

Class discussion 
 

Class List: 
• Marijuana 
• Tobacco 
• Alcohol 

23. explore how tobacco use can 
impact the health and 
environment of both smoker 
and non-smoker. 

2.3.2.B.2 
2.3.2.B.3 

 • given a tobacco ad and working in 
small groups, answer teacher- 
generated questions in relation to 
the tobacco ad. 

• draw the “No Smoking” symbol and 
explain why you should not smoke. 
Record in student journal. 

Project assessed by teacher 
for content 

 
 
 

Journal entry 

Students can write a 
postcard to someone 
they know, explaining 
the dangers of 
smoking 

24. identify substances that 
should never be consumed or 
inhaled. 

2.3.2.B.5  • draw the universal warning sign and 
the teacher will write the word 
poison on the board. The class will 
discuss and define poison. 

Teacher-created quiz identify- 
ing dangerous household pro- 
ducts. 

Dangerous house-hold 
products 
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XIII. DEPENDENCY/ADDICTION AND TREATMENT 
 

Essential Question(s): Why does one person become an addict and another does not? 

Enduring Understanding(s): There are common indicators, stages, and influencing factors of chemical dependency. 
 

DEPENDENCY/ADDICTION AND TREATMENT 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

25. recognize that an individual 
may have difficulty controlling 
their use of alcohol, tobacco, 
and other drugs, but there are 
ways to get help. 

2.3.2.C.1 
2.3.2.C.2 

8.1.2.A.5 
 
 
 
 

8.1.2.A.4 

• discuss why substance abuse is 
caused by a variety of factors. 

 
• generate a class list of factors. 
 
• brainstorm a list of community 

helpers (use the computer). 
 
• using the computer, create a chart 

with the names and phone 
numbers of the health helpers. 

 
• using the health helper posters in 

the classroom, move to the area 
under the appropriate health 
helper when posed with a health 
question. 

 
 
 
 
 

Teacher anecdotal records 

Teacher checklist 

 
Assessed with teacher- 
established criteria 

Health Helpers, Health 
and Wellness, 
”Medicine and Drugs”, 
p. 14. 

 
See District 
Technology Scope and 
Sequence 

 
Teacher presents 
situations in which 
students might need 
help. 

 
Factors for substance 
Abuse: 
• Stress 
• Peer pressure 
• Family conflict 
• Depression 



26 
1PEH00  HEALTH – GRADE 1 

 

 
 
 
XIV. RELATIONSHIPS 

 

Essential Question(s): How do we learn to understand and respect diversity in relationships? 

Enduring Understanding(s): Tolerance, appreciation, and understanding of individual differences are necessary in order to establish healthy relationships. 
 

RELATIONSHIPS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

26. identify different kinds of 
families and explain how 
families differ for many 
reasons. 

2.4.2.A.1 
2.4.2.A.2 
2.4.2.A.3 

 • bring in pictures of family and 
friends and create a booklet of 
his/her life. 

 
• write a short story for each 

picture and identify the people in 
their picture. 

 
• fill in the answer to the following 

teacher questions: 
1. “My family is special 

because…” 
2. I have family members. 

 
• create a class collage with each 

child drawing something 
representing their family. 

 
• compare and contrast different 

families globally through 
bookmarked Internet sites. 

Assess booklet for under- 
standing 

 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher assesses student’s 
work using a criteria checklist 

 
Teacher observation 

 

27. define “friendship” and 2.4.2.A.3  • working with a partner, role-play Teacher observation  
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explain that friends are impor- 
tant throughout life. 

  how they would make friends. 
 
• write a journal entry on how they 

would welcome (make friends 
with) new students. 

 
• create a friendship mobile. 
 
• discuss a special friend, their feel- 

ings toward them and their 
qualities. 

 
 

Journal entry 
 
 
 

Project assessed for accuracy 
 

Teacher-evaluated class dis- 
cussion 
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XV. SEXUALITY 
 

Essential Question(s): What are the differences between male and female genders? 

Enduring Understanding(s): Learning about sexuality is critical to health, but is a sensitive and challenging process. 
 

SEXUALITY 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

28. explain the physical simi- 
larities and differences of 
genders. 

2.4.2.B.1  
 
 
 
 
 
 

8.1.2.A.4 

• create a Venn diagram comparing 
two students of different 
genders. 

 
• respond to teacher-generated 

questions. 
 
• using the computer, create a 

graph indicating the varieties of 
eye color, hand dominance, 
favorite fruit, and discuss 
similarities and differences. 

Project assessed for accuracy 
and completeness 

 
 

Class discussion 
 
 

Graph assessed for complete- 
ness 

 
 
 
 
 
 
 
 

See District 
Technology Scope and 
Sequence 
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XVI. PREGNANCY AND PARENTING 
 

Essential Question(s): How do you know when you are ready to have a child? 

Enduring Understanding(s): Prenatal care has a direct impact on the delivery and long-term health of the child. 
 

RELATIONSHIPS 
 

PROFICIENCY / OBJECTIVE 
 

NJSLS NJSLS Tech 
Lit 

 
SUGGESTED ACTIVITY EVALUATION/ 

ASSESSMENT 
TEACHER 

NOTES 

The student will be able to:   The students will: Tests and quizzes to be given when 
appropriate 

 

29. explain the factors that 
contribute to a mother having 
a healthy baby. 

2.4.2.C.1  • generate a class list of all the 
factors for having a healthy 
baby. 

Compare to teacher-generated 
list 

Healthy Baby: 
• Good nutrition 
• Rest 
• Regular doctor 

visits 
• Don’t smoke, 

drink, or use drugs 
• Take prenatal 

vitamins 
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Meeks, Linda and Philip Heit.  Health and Wellness.  New York, New York:  MacMillan, 2005. 

 
 

WEBSITES 
 
www.cdc.gov Center for Disease Control and Prevention 
www.mmhhealth.com McMillan, McGraw Hill 
www.njpep.org New Jersey Education port 
www.nj.gov/njded/aps/cccs/chpe/ State of New Jersey Department of Education/Comprehensive Health and Physical 

Education 
www.nps.k12.nj.us Internet resources for physical education, health and nutrition – annotated 

resource list of Internet sites for physical education, health education, 
HIV education, substance abuse education and athletics. 

www.state.nj.us/agriculture/modelnutritionpolicy.htm New Jersey Department of Agriculture 
www.healthierus.gov/dietaryguidelines/ Healthier U. S. Government 
www.choosemyplate.gov/ US Department of Agriculture:  fruits, vegetables, grains, protein and dairy 
www.dole5aday.com Dole 
www.kidshealth.org Health Website for parents, kids and teens 
www.healthteacher.com Lesson ideas for the health teacher 
www.americanheart.org American Heart Association 
www.lunginfo.org American Lung Association 

http://www.cdc.gov/
http://www.mmhhealth.com/
http://www.njpep.org/
http://www.nj.gov/njded/aps/cccs/chpe/
http://www.nps.k12.nj.us/
http://www.state.nj.us/agriculture/modelnutritionpolicy.htm
http://www.healthierus.gov/dietaryguidelines/
http://www.choosemyplate.gov/
http://www.dole5aday.com/
http://www.kidshealth.org/
http://www.healthteacher.com/
http://www.americanheart.org/
http://www.lunginfo.org/
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APPENDIX A  SAMPLE AUTHENTIC ASSESSMENT 
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SAM PL E AUT HE NT I C ASSE SSM E NT 
 
 

HE ALT HFUL M E AL  
 

 

SCENARIO: 
 

Your parent/guardian needs help planning breakfast menus. They have asked you to plan five (5) 
sample breakfast menus containing at least seven appropriate breakfast foods from the different 
areas of the Food Plate. 

 
 

TASK: 
 

In class you will create a sample breakfast as a guide by gluing pictures of food from the various food 
groups on the Food Plate to a paper plate to bring home. 

 
Your job will be to: 

• make a list of foods to include in your breakfast menus. 
• cut out pictures from a magazine illustrating your sample breakfast menu, gluing them to 

your paper plate. 
• label your sample with the appropriate food group’s name on the Food Plate that they 

belong to. 
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R UB R I C FOR SAM PL E AUT HE NT I C ASSE SSM E NT 

HE ALT HFUL M E AL  
 
 
 
 

ADVANCED PROFICIENT PROFICIENT DEVELOPING 
Creates a comprehensive list 
of appropriate foods (at 
least 7 items). 

Creates a list of appropriate 
foods with 5 or less items. 

Unable to list appropriate 
breakfast foods 

Breakfast collage plate is 
appropriate and 
recognizable, containing a 
variety of foods from a 
variety of food groups. 

Breakfast collage plate lacks 
details and contains few 
food groups. 

Unable to recognize the 
breakfast collage as a meal. 

Food labels are correct. Some food labels are 
correct. 

No evidence of labels 
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2 - Comprehensive Health and Physical Education 
8 - Technology 
9 - 21st Century Life and Career 
 
 
 
 
 
 
 
 
 
 
 

http://www.state.nj.us/education/cccs/2014/chpe/
http://www.state.nj.us/education/cccs/2014/chpe/
http://www.state.nj.us/education/aps/cccs/tech/
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  STATEMENT OF PURPOSE 
  
This guide to adaptations and modifications will assist the teacher in planning, and implementing an instructional programwhich is based on the New 
Jersey Student Learning Standards for Physical Education, and the child’s IEP.  This guide is designed to provide continuity in the implementation of the 
student’s Individualized Educational Plan, and to meet the Federal legislation through Public Law 94-132 (1975), and Public Law 93-112 (1973) Section 
504 of the Rehabilitation Act.  The following developed adaptations should be considered when planning instruction.  

 
 

PHILOSOPHY 
 
In keeping with the guidelines for IDEA, the Parsippany-Troy Hills School District is committed to providing Physical Education for all students in an 
inclusive setting providing the least restrictive environment.  The school district ensures that students with disabilities have access to a physical 
education program that enables them to achieve the same goals in Physical Education as their nondisabled peers.  All students are members of a 
learning community where they have the choice of the most appropriate instructional setting, equal access, dignity, and the opportunity to participate 
in meaningful physical activity.  Students identified by the Child Study Team as having a disability that would impact motor or cognitive development, 
and who have an Individualized Educational Plan (IEP) will participate in the general physical education setting with adaptations, and modifications.  
The physical educator will work with the Child Study Team, and support personnel reviewing the IEP, adapting, and modifying instruction as needed.  
Instruction is designed around the student‘s needs.  A multidisciplinary team will determine the appropriate placement of the student.   
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GENERAL GOALS 

 
Through modifications, adaptations, and effective use of resources, students with disabilities will have the opportunity in the least restrictive 
environment to: 
 

1. develop motor, and sports skills. 
2. actively engage in meaningful learning experiences in the general physical education setting. 
3. receive regular evaluation of progress toward IEP goals. 
4. receive supplementary aides, and services, as well as instructional support. 
5. participate in a learning environment that invites all students to participate in meaningful learning that offers a variety of opportunities for  
      personal success. 
6. have the choice of the most appropriate instructional setting, equal access, dignity, and the opportunity to participate in meaningful 
       physical activity. 
7. develop/improve social competence. 
8. have the opportunity to learn, and perform in the physical, cognitive, and social-emotional domains. 
9. engage in meaningful activities in general physical education, sharing equal status, and learning together. 
10. have the right to be treated equally, to have choices and to take risks. 
11. develop a positive self-concert through relevant physical education experiences. 
12. develop personal values that encourage healthy living, and an enhanced productive life. 
13. learn physical skills that allow them to participate in, and derive enjoyment from recreational activities throughout their lifetime. 
14. prepare students without disabilities for inclusion of peers with disabilities in everyday education. 
 
 

When students with disabilities were asked, “What is a good day in Physical Education (Goodwin & Watkinson, 2000)?” they said, “…I feel like I belong.  
Because my peers cheer me on or the teachers say I am doing a good job; I share in receiving the benefits from participation, because I am learning, and 
improving my skills, and I have confidence in my skills.  I like my peers to see that I am doing well in Physical Education.” 
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I. ADAPTATIONS FOR STUDENTS WITH DECREASED MOBILITY 
 
 

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

 
  INSTRUCTIONAL 

APPROACH 

 
EQUIPMENT 

 
TECHNOLOGY 

 
 ENVIRONMENTAL    
MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
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DECREASED MOBILITY 
• walking aid 
• manual wheelchair 
• power wheelchair 
• slow or unsteady gait 
 
Educational classifications 
which may present with 
these characteristics: 
• multiple disabilities 
• orthopedic impairment 
• other health impairment 
• traumatic brain injury 
 
Medical diagnoses which may 
present with these 
characteristics: 
• Cerebral Palsy or other 
        neurological disorder 
• Muscular Dystrophy or 

neuromuscular diseases* 
(see website under 
Resources) 

• Spina Bifida* (see 
Website) 

• Osteogenesis Imperfecta 
• (brittle bones) 
• juvenile arthritis 

• Consult with related service 
providers to offer alternate 
warm-up exercise to ad- 
dress IEP goals 

• Determine student 
capabilities, and underlying 
components of movement 
disability; match 
modifications to student 
needs 

• Follow-up with evaluation 
of modifications 

• Discuss locomotor skills 
with therapist and choose 
target skills relative to the 
child’s current develop- 
mental status 

•  Allow students to 
select exercises from a 
list of choices 

• Provide frequent oppor- 
tunities for practice; 
variability of practice helps 
in skill acquisition 

• Transfer of skills may not 
occur; provide new oppor- 
tunities for practice. 

• Break skills into smaller 
parts in stations 

• Provide alternate positions 
for exercise or drills 

• Reduce the number of 
position changes required 
during an activity 

• Add cardboard to 
walker or wheelchair for 
hockey, kickball, and/or 
soccer 

• Use alternate balls (e.g., 
lighter balls, softer balls, 
dinohydes or slo-mo 
balls, etc.) 

• Use scooters or allow 
wheelchair to be scooter 

• Modify sticks, and 
rackets to allow for 
more success in hitting 

• Use Velcro® or gloves to 
modify equipment so 
students can hold it 

• Upper extremity pedaler 
for cardiovascular train- 
ing/fitness assessment 

• Lower basketball nets 
or offer alternative 
net/goal during game 
play 

• Allow   use   of   baseball 
tees, etc. when 
necessary 

• Power wheelchair 
• Walkers, 

crutches, 
canes 

• Braces/orthotics 
• Virtual 

reality/video 
games 

• Decrease distance 
required to move 

• Set-up “safety zones” 
during game play 
(e.g., student with 
disability allowed in, 
others not; free pass 
in, and out) 

• Provide clear bound 
aries 

• Consider size, and 
energy demands of 
the playing area 

• Teachers attend 
transition meetings 

• Child Study Team (CST) 
• members Classroom 

teacher School 
counselor School nurse 
Workshops 

• Training for one-to-one 
aides 

Related Services: 
• physical therapist 
• occupational therapist 
• behaviorist 
• speech therapist 
• medical specialists 

Orthopedist 
Neurologist 

Textbooks/Websites: A 
Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 

Strategies for Inclusion – 
Lieberman, Houston- 
Wilson 

Right Fielders are 
People, Too – John 
Hichwa 

Inclusion Through Sports 
– Ronald Davis 

 
 
 

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
 • Pair student with pre-

selected peer, and teach 
them to understand how the 

 
 

  
 

Children with Osteogenesis 
Imperfecta:  Strategies to 
Enhance Performance – 
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disability effects play (e.g., 
teach them to throw, and 
catch in a way that peer in 
wheelchair can reach); vary 
peer chosen to develop 
understanding in many 
classmates 

• Ask peer to catch for them 
• Ask peer to kick for them 
• Read, and understand 

Internet based educational 
records (Tracker), and 
medical records as available 

• Consult with school nurse, 
CST, and/or related services 
providers 

• Train and support para-
professionals to 
communicate, interact, and 
support students in the most 
appropriate manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful  

 
 

Holly Cintas, PhD, Lynn 
Gerber MD 
 
Ask therapist for relevant 
scholarly 
literature/research. 
 
Diagnosis-related books* 
(for Muscular Dystrophy) 
http://www.asdk12.org/de
pts/ape/factsheet/Muscular 
Dystrophy.pdf  
 
Diagnosis-related books* 
(for Spina Bifida) 
http://sbaa.omnibooksonlin
e.com/2007/data/papers/1
6.pdf  
 
Adapted PE:  EveryBODY 
Wins Guide Tape – Drake 
University, Championship 
Productions 
 
NJSLS CD-ROM 

 
 
 
 
 
 

 
 
 
 
 

II. ADAPTATIONS FOR STUDENTS WITH SENSORY PROCESSING DIFFICULTIES 
 

CHARACTERISTIC  
LIMITING 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 
PERSONNEL/ 

ACADEMIC 

http://www.asdk12.org/depts/ape/factsheet/Muscular%20Dystrophy.pdf
http://www.asdk12.org/depts/ape/factsheet/Muscular%20Dystrophy.pdf
http://www.asdk12.org/depts/ape/factsheet/Muscular%20Dystrophy.pdf
http://sbaa.omnibooksonline.com/2007/data/papers/16.pdf
http://sbaa.omnibooksonline.com/2007/data/papers/16.pdf
http://sbaa.omnibooksonline.com/2007/data/papers/16.pdf


41 
1PEH00 HEALTH – GRADE 1 

 

PARTICIPATION RESOURCES 
SENSORY PROCESSING 
DIFFICULTIES 
•     vision/perception 
•     auditory – decreased 

hearing, hypersensitivity to  
sound 

•     kinesthetic/ (movement 
sense or awareness) 

•     proprioceptive (position 
sense or awareness) 

•     hyper- or hypo-sensitivity 
to tactile input 

 
Educational classifications 
which may present with these 
characteristics: 
• autism 
• multiple disabilities 
• other health impairment 
• specific learning disability 
• traumatic brain injury 
• vision impairment 
• hearing impairment 
• emotional disturbance 
 
Diagnoses which may present 
with these characteristics: 
•     Autism, Asperger’s 
        Syndrome, PDD 
•     Down Syndrome 
•    Cerebral Palsy or other 
       neurological disorder 

• Use short, clear instruc-
tions 

• Post instructions on an 
easel or wall 

• Provide visual modeling 
with student or teacher. 

• Use different tempos to 
teach about moving at 
different speeds 

• Use music or rhythm to 
teach about timing 

• Consider cognitive pro-
cessing delays; give extra 
time for a response 

• Provide a variety of warm-
up activities that include 
different weight-bearing 
positions or “heavy work” 
(lifting heavy objects, 
passing a medicine ball, 
pushing a weighted chair, 
etc.) 

• Provide opportunities, and 
cues to notice physio-
logical effects of exercise 
in order to develop self-
awareness and 
modulation 

• Make beginning, middle, 
and end of activity clear. 

• Verbally reinforce se-
quencing 

• Carefully consider audit- 

• balls with auditory 
output (e.g., bells, etc.) 

• balls/equipment with 
different textures or 
weight 

• Allow student to wear 
“earmuffs” or cotton in 
ear 

• Use microphone to direct 
voice over music system. 

• Use equipment that 
provides auditory feed-
back (e.g., stepping on 
bubble wrap, etc.) 

• Use equipment that 
provides alternate kines-
thetic input (e.g., balance 
discs, balls, soft mats, 
etc.) 

• weighted vests, ankle 
weights, weighted back-
pack 

 
 
 
 
 
 
 
 
 
 
 

• FM Systems 
• Videotaping to 

allow child to 
review 
performance 

 

• Modify light in playing 
area 

• Use centers to reduce 
group size 

• Use clear environ-
mental markers (e.g., 
cones, flags, colorful 
tape on floor) 

• Reduce volume of 
music in room 

• Create smaller areas 
within larger gym with 
dividers (may be larger 
“walls or mats” or with 
cones and ropes) 

• Provide extra space 
between students 

• Provide multiple sen-
sory cues for position 
in space (e.g., raised 
platform, mat, taped 
area on floor) 

• When rotation through 
stations is involved, 
follow logical sequence 
of patterns, and mark 
stations clearly 

• Use whistle, bells, etc. 
to mark stop, and start 
of activities 

•      CST members 
•      Classroom teacher 
•      School counselor 
•      School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
• teacher of the 

hearing  impaired 
• medical specialists: 
         neurologist 
         ENT 
         psychiatrist 
 
Textbooks: 
 A Teacher’s Guide to   
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are People, 
Too – John Hichwa  
 
Inclusion Through Sports – 
Ronald Davis 

 
 
 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
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       ory input such a use of 
       whistles, loud music, etc. 

Component (e.g., 
throwing/catching, visual 
tracking activities, postural 
control activities,   

      anticipating movement of 
      the ball, sequencing of  
      movement, bilateral  
      coordination activity, etc.) 
• Use picture cards for 

reinforcement of verbal 
directions 

• Read, and understand 
internet based educational 
records (Tracker), and 
medical records as 
available 

• Consult with school nurse, 
CST, and/or related 
services providers 

•  Use of American Sign 
 Language as appropriate 
 and is indicated by child’s 
 IEP 

• Train and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful  

 

 
 
 
 

 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Out-of-Sync Child – 
Carol Stock Kranowitz 
 
Asperger’s Syndrome: A 
Guide for Parents and 
Professionals-Tony Attwood 

 
Ask therapist for relevant 
scholarly 
literature/research 
 
Diagnosis-related books, 
Adapted PE:  EveryBODY 
Wins Guide Tape – Drake 
University, Championship 
Productions 
 
NJSLS CD-ROM 

 
 
 
 
 

 
 

· 
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III. ADAPTATIONS FOR STUDENTS WITH POOR COORDINATION 
              OR DIFFICULTY WITH MOTOR LEARNING 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
POOR COORDINATION OR 
DIFFICULTY WITH MOTOR 
LEARNING 
• generalized 

developmental delay 
• low muscle tone 
• Dyspraxia 

 
Educational classifications 
which may present with 
these characteristics: 
• orthopedic impairment 
• other health impaired 
• multiple disabilities 
• specific learning disability 

 
Diagnoses which may present 
with these characteristics: 
• Down Syndrome 
• Developmental 

Coordination Disorder* 
• ADD/ADHD 

• Break skills into smaller 
parts that are achievable, 
and meaningful. 

• Reward effort 
• Make environment predict-

table when attempting a 
new skill (e.g., use a tee for 
batting) 

• Gradually remove supports 
as student achieves success 

• Reduce competition while 
learning new skills. 

• Stress participation, and 
individual goal setting/-
achievement 

• Provide concise verbal cues 
while student is performing 
a skill 

• Use hands-on assistance in 
initial phases of learning; 
use same method of 
handling each time to 
provide consistency in in-
put 

• Involve self-assessment in 
the process to develop 
internalized understanding 
of new skills 

• Follow predictable routine, 
and allow student to be a 
leader once routine is 
mastered 

• Use modified equipment 
for safety (softer balls, 
brighter colors, etc.) 

• Use objects of different 
sizes, and weights, draw-
ing student’s attention to 
these differences, and 
their effect on perfor-
mance 

• Weighted ropes 
• Ankle weights, weighted 

vests 
• Increased proprioceptive 

input from heavy 
moving/lifting activities 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Video taping 
 
 

• Use clearly marked 
boundaries during 
activities (e.g., cones at 
the corners when 
running laps, lines on 
the floor, floor spots, 
etc.) 

• Structure movement in 
gym in similar manner 
from activity to activity 
(always run around 
points A, B, and C, etc.) 

• Teach in centers rather 
than using entire gym 

 
 

•       CST members 
•       Classroom teacher 
•       School counselor 
•       School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
• medical specialists 

          orthopedist 
          neurologist 

ENT 
psychiatrist 

 
Textbooks: 
A Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are People, 
Too – John Hichwa  
 
Inclusion Through Sports – 
Ronald Davis 
 

 
 



44 
1PEH00 HEALTH – GRADE 1 

 

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

 

INSTRUCTIONAL  
     APPROACH 
       

• Break games into smaller 
parts while learning or after 
skill mastery (e.g., smaller 
court size, half court so 
difference between 
offense, and defense is 
clear, etc.. 

• Emphasize team work. 
• Ask student “cause, and 

effect” questions in order 
for them to learn to grade 
or direct movement 

• Break skills into compo-
nents, and practice each 
component  (e.g., 
throwing/catching, visual 
tracking activities, postural 
control activities, antici-
pating movement of the 
ball, sequencing of move-
ment, bilateral coordina-
tion activity, etc.) 

• Provide clear direction of 
movement through space 

• Include activities for core 
strength/coordination in 
each physical education 
class 

• Use picture cards for rein-
forcement of verbal direc-
tions 

 

 
EQUIPMENT 

 
TECHNOLOGY 

 

ENVIRONMENTAL 
MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
 

Children with Develop-
mental Coordination:  
Strategies for Success – 
Cheryl Missiuna, PhD. 

 
Developmental 
Coordination Disorder – 
Sharon Cermak, Dawn 
Larkin 
 
Gross Motor Skills in 
Children with Down 
Syndrome:  A Guide for 
Parents and Professionals 
– Patricia C. Winders 

 
Asperger’s Syndrome: A 
Guide for Parents and 
Professionals 
-Tony Attwood 

 
Ask therapist for relevant 
scholarly 
literature/research 

 
 Adapted PE:  EveryBODY 
Wins Guide Tape – Drake 
 University, 
 Championship 
 Productions 
 

 NJSLS CD-ROM 
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CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
 • Read, and understand 

Internet based educational 
records (Tracker), and 
medical records as 
available 

• Consult with school nurse, 
CST, and/or related 
services providers 

• Train and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful 

    

 
∗ Developmental Coordination Disorder – movement difficulties not related to any known physical, neurological or behavioral disorders that interfere with performance in one 
   or more daily activities. 
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IV. ADAPTATIONS FOR STUDENTS WITH COGNITIVE DIFFICULTIES 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
COGNITIVE DIFFICULTIES 
• Academic problems 

related to challenges with 
memory and 
metacognition 

• Challenged in reading, 
and processing 

• Handwriting problems, 
fine motor challenges 

• Difficulty with short, and 
long-term memory 

• Difficulty with social skills; 
;poor self-concept 

• Varied academic 
problems related to 
reading,, writing, 
language, and math 

• Imperfect ability to listen, 
think, speak, read, write, 
spell or do mathematical 
calculations* 
 

Educational classifications 
which may present with 
these characteristics: 
• Dyslexia (severe difficulty 

learning to read) 
• Dysgraphia (handwriting 

problems) 
• Dyscalculia (math 

difficulties) 
 
 

 
CHARACTERISTIC 

LIMITING 

• Consult with prior and 
current  year classroom 
teachers, and special 
education faculty 
regarding how to best 
provide instructions 

• Break instruction into 
short statements. 

• Provide time for 
processing 

• Use pictures for 
prompts/reminders 

• Provide feedback 
throughout initial  practice 
sessions 

• Differentiate instruction 
• Systematic instruction that 

is explicit, intensive, and 
supportive with scaffolding 
of skills 

• Present skill or skill sets 
before learning it 
(modeling) 

• Use peer modeling and 
peer buddies 

• Break games into smaller 
parts while learning or 
after skill mastery (e.g., 
smaller court size, half 
court so difference 
between offense and 
defense is clear, etc.) 

 
 

 
INSTRUCTIONAL 

• Station cards-breaking 
down skills 

• Vary the size, weight, and 
texture of catching, and 
throwing objects, striking 
implements, and other 
manipulative equipment 

• Teach students how to 
use equipment safely 

• Visual 
aids/demonstrations, 
written materials, or 
pictures 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
EQUIPMENT 

• Use of video and 
audio clips 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TECHNOLOGY 

• Provide clear 
boundaries 

• Provide a practice area 
for students who need 
additional practice 
(differentiate 
instruction) 

• Provide extra 
supervision, have the 
student stand close to 
you (proximity) 

• Consider how you 
position students 
based on individual 
needs 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
ENVIRONMENTAL 
MODIFICATIONS 

• CST members 
• Classroom teacher 
• School counselor 
• School nurse 
 
Related Services: 
• physical therapist 
• occupational therapist 
• behaviorist 
• speech therapist 
 
Textbooks: 

A Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are 
People, Too – John 
Hichwa  
 
Inclusion Through Sports 
– Ronald Davis 
 
Asperger’s Syndrome:  A 
Guide for Parents and 
Professionals 
-Tony Attwood 
 

 
PERSONNEL/ 

ACADEMIC 
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PARTICIPATION 
 
Medical diagnoses which may 
present with these 
characteristics: 
• Down Syndrome 
• Prader Willi Syndrome 

(genetic disorder, poor 
muscle tone) 

• Turner Syndrome 
(chromosomal disorder, 
short height, overweight, 
abnormal bone 
development) 

• Spina Bifida 
• Cerebral Palsy 
• Duchenne Muscular 

Dystrophy 
• Autism/Asperger/PDD 

 
 
 
 
 
 
 
 
 
 
 

 

APPROACH 
 
• Break skills into compo-

nents, and practice each  
• component  (e.g., 

throwing/catching, visual 
tracking activities, postural 
control activities, antici-
pating movement of the 
ball, sequencing of move-
ment, bilateral coordina-
tion activity, etc.) 

• Reward effort, and vary 
reward system 

• Make environment 
predict-table when 
attempting a new skill 
(e.g., use a tee for batting) 

• Gradually remove supports 
as student achieves 
success 

• Reduce competition while 
learning new skills 

• Stress participation, and 
individual goal setting/-
achievement 

• Provide concise verbal 
cues while student is 
performing a skill 

• Use hands-on assistance in 
initial phases of learning; 
use same method of 
handling each time to 
provide consistency in in-
put 

 

RESOURCES 
 
NJSLS CD-ROM 
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V. ADAPTATIONS FOR STUDENTS WITH BEHAVORAL DIFFICULTIES 
 

CHARACTERISTIC  
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
BEHAVIORAL DIFFICULTIES 

• social 
• emotional 

 
Educational classifications 
which may present with 
these characteristics 
• emotional disturbed 
• autism 
• multiple disabilities 
• traumatic brain injury 
• specific learning disability 

 
Diagnoses which may present 
with these characteristics: 
• Autism/ Asperger’s 

Syndrome 
• “sensory processing 

disorder” 
• Pervasive Developmental 

Disorder (PDD) 
• Cerebral Palsy 
 

 
 
 
 
 
 
 
 
 
 

 
CHARACTERISTIC 

LIMITING 

•  Consult with classroom 
teacher, and behaviorist 
regarding behavioral plan, 
and implementation of 
strategies within PE 
program 

•  Purposeful pairing of 
 students 

• Use activities that require 
teamwork to complete. 

• Provide clear directions in 
multiple ways (i.e. verbal, 
written, picture prompts 
etc.) 

• Determine student 
capabilities, and underlying 
components of sensory 
processing impairment; 
match modifications to 
student needs 

• Follow-up with evaluation 
of modifications 

•  Constantly review safety 
 rules, assign peers to assist 
 student from using 
 equipment inappropriately 

• Read, and understand 
internet based educational 
records (Tracker), and 
medical records as 
available 

 
 

 
 

INSTRUCTIONAL 

• Tactile balls 
• Weighted jump ropes 
• Balls with auditory 

output (e.g., bells, etc.) 
• Balls/equipment with 

different textures or 
weight 

• Allow student to wear 
“earmuffs” or cotton in 
ear 

• Use microphone to direct 
voice over music system 

• Use equipment that 
provides auditory feed-
back (e.g., stepping on 
bubble wrap, etc.) 

• Use equipment that 
provides alternate kines-
thetic input (e.g., balance 
discs, balls, soft mats, 
etc.) 

• Weighted vests, ankle 
weights, weighted back-
pack 

 
 
 
 
 
 
 
 
 

 
 

EQUIPMENT 

• Videotaping to 
allow child to 
review 
performance 

•  
• Technology to 

either increase 
or decrease 
sensory stimuli 
(ear muffs, voice 
amplification, 
increase light, 
etc.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TECHNOLOGY 

• Use well defined space 
• Provide areas for 

student to “take a 
break” when 
experiencing episodes 
of hypersensitivity 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

ENVIRONMENTAL 

• CST members 
• Classroom teacher 
• School counselor 
• School nurse 
 
Related Services: 
• physical therapist 
• occupational 
        therapist 
• behaviorist 
• speech therapist 
• Medical specialists: 

Neurologist 
ENT 
Psychiatrist 

 
Textbooks: 
A Teacher’s Guide to 
Including Students with 
Disabilities in General 
Education - Martin Block 
 
Strategies for Inclusion – 
Lieberman, Houston-
Wilson 
 
Right Fielders are People, 
Too – John Hichwa 
  
Inclusion Through Sports – 
Ronald Davis 
 
 

 
PERSONNEL/ 

ACADEMIC 
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PARTICIPATION 
 
 
 
 

 

APPROACH 
 
• Consult with school nurse, 

CST, and/or related 
services providers 

• Train, and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful 

 

 MODIFICATIONS RESOURCES 
 
Asperger’s Syndrome:  A 
Guide for Parents and 
Professionals 

-Tony Attwood 
 

NJSLS CD-ROM 
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VI. ADAPTATIONS FOR STUDENTS WITH SPECIAL MEDICAL NEEDS 

 
**also see Sensory Processing Difficulties 
 
 
 
 
 

CHARACTERISTIC 
LIMITING 

PARTICIPATION 

INSTRUCTIONAL 
APPROACH EQUIPMENT TECHNOLOGY ENVIRONMENTAL 

MODIFICATIONS 

PERSONNEL/ 
ACADEMIC 

RESOURCES 
SPECIAL MEDICAL NEEDS 
• asthma 
• allergies 
• hearing impairment** 
• vision impairment** 
• Osteogenesis Imperfecta 

(brittle bones) 
• Muscular Dystrophy 
• seizure disorder 
• neuromuscular diseases 
• obesity 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Read, and understand 
internet based educational 
records (Tracker), and 
medical records as 
available 

• Consult with school nurse, 
CST, and/or related 
services providers 

• Know daily medications, 
and implications for PE 
activities 

• Modify intensity of 
activities as indicated 

• Plan safety measures with 
school nurse, and related 
service providers 

• Communicate safety 
measures to ALL staff 
working in the PE setting 

• Train, and support para-
professionals to 
communicate, interact, 
and support students in 
the most appropriate 
manner 

• Train peer buddies to 
interact with student in a 
way that everyone feels 
successful 

 • Speech synthesizer 
 
• Personal computer 
 
• Wireless 

microphones 
 
• Enlarged print 
 
• FM communications 

system 
 
• Pedometer 
 
• Talking 

watch/calculator 
 
• Digital camera 
 
• Digital video camera 
 
• Heart rate monitors 
 
• Interactive CD-ROMS 
 

 • CST members 
• Classroom teacher 
• School counselor 
• School nurse 
 
Related Services: 
• physical therapist 
• occupational 

therapist 
• behaviorist 
• speech therapist 
• teacher of the hearing 
        impaired 
                                                                                          
Medical Specialists: 
• Orthopedist 
• Neurologist 
• ENT 
• Psychiatrist 
 
Medical reference books 
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APPENDIX  C  CURRICULUM MODIFICATIONS AND ADAPTATIONS
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